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SCHOOL
DESCRIPTION
Otautau School is sited on Elles Road Otautau, Western Southland
(30 minutes drive from Invercargill). The school currently has a
roll of 170 students and has been gradually increasing over the past
10 years. Otautau services the dairy industry in the Otautau region
and many of our families work on dairy farms.
Otautau School is a U4 school with a decile 6 rating. We have 7
classrooms which have modern and flexible learning spaces. Our
work at school is important and we want all students to look back
and acknowledge that we prepared them for a 21st Century
education.
We are confident in this because we strive to ensure learning is
meaningful. As well as looking to the future, we value the past in
making Otautau School the place where we live today. We innovate
and evaluate new ideas and programmes to assist in a better
tomorrow. This commitment is summed up in what we think the
essence of good teaching is about….

causing learning now...
In essence this means it is our goal to provide your children with
programmes and teaching that will enable learning to occur.
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National Education Learning Priorities (NELPs)
Objective 1

Objective 2

Objective 3

Objective 4

Objective 5

Learners at the centre

Barrier Free Access

Quality teaching and
leadership

Future of learning and work

World class inclusive
public education

Learners with their whanau
are at the centre of education

Great education opportunities
and outcomes are within
reach for every learner.

Quality teaching and
leadership make the
difference for learners and
their whanau.

Learning that is relevant to
the lives of New Zealanders
today and throughout their
lives

New Zealand education is
trusted and sustainable.

Priorities

Priorities

Priorities

Priorities

Priorities

7. Collaborate with
industries and employers
to ensure
learners/akonga have the
skills, knowledge and
pathways to succeed in
work,

8. Enhance the contribution
of research and
matauranga Maori in
addressing local and
global challenges (TES
Only).

1.

Ensure places of
learning are safe,
inclusive and free from
racism, discrimination
and bullying.

3. Reduce barriers to
education for all,
including for Maori and
Pacific learners/akonga,
disabled learners/akonga
and those with learning
support needs.

5. Meaningfully incorporate
te reo Maori and tikanga
Maori into the everyday
life of the place of
learning.

2.

Have high aspirations
for every
learner/akonga, and
support these by
partnering with their
whanau and
communities to design
and deliver education
that responds to their
needs, and sustains
their identities,
languages and cultures.

4. Ensure every
learner/akonga gains
sound foundation skills,
including language,
literacy and numeracy.

6. Develop staff to
strengthen teaching,
leadership and learner
support capability across
the education workforce.
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Learning Data to Inform Our Decision Making
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Reading

Well Below

Below

At

Above

Total

All Students

7% (12)

18% (32)

48% (80)

27% (45)

169

Māori

4% (1)

17% (4)

52% (12)

26% (6)

23

Pasifika

0% (0)

0% (0)

100% (1)

0% (0)

1

Asian

0% (0)

23% (3)

46% (6)

30% (4)

13

Year 1

0% (0)

38% (8)

61% (13)

0% (0)

21

Year 2

23% (5)

22% (5)

38% (8)

19% (4)

22

Year 3

3% (1)

17% (5)

53% (15)

25% (7)

28

Year 4

6% (1)

20% (3)

26% (4)

46% (7)

15

Year 5

0% (0)

5% (1)

72% (13)

22% (4)

18

Year 6

11% (3)

14% (4)

37% (10)

37% (10)

27

Year 7

10% (2)

15% (3)

45% (9)

30% (6)

20

Year 8

0% (0)

16% (3)

44% (8)

38% (7)

18

2020 Analysis:
● 75% of all students are achieving ‘at’ or ‘above’ their expected level in
reading.
● 25% of all students are achieving ‘well below’ or ‘below’ their expected
level in reading.
● There has been a 5% increase in the number of students achieving ‘at’
their expected level in 2020 compared with 2019. This is gradually
trending upwards over the past 3 years.
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Writing

Well Below

Below

At

Above

Total

All Students

4% (8)

26% (45)

58% (97)

12% (19)

169

Māori

8% (2)

17% (4)

65% (15)

8% (2)

23

Pasifika

0% (0)

0% (0)

0% (0)

100% (1)

1

Asian

7% (1)

23% (3)

61% (8)

7% (1)

13

Year 1

0% (0)

42% (9)

57% (12)

0% (0)

21

Year 2

9% (2)

36% (8)

41% (9)

14% (3)

22

Year 3

0% (0)

17% (5)

71% (20)

10% (3)

28

Year 4

6% (1)

0% (0)

60% (9)

33% (5)

15

Year 5

0% (0)

16% (3)

66% (12)

16% (3)

18

Year 6

14% (4)

14% (4)

62% (17)

7% (2)

27

Year 7

5% (1)

50% (10)

40% (8)

5% (1)

20

Year 8

0% (0)

33% (6)

55% (10)

11% (2)
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2020 Analysis/Evaluative Comments:
● 68% of all students are achieving ‘at’ or ‘above’ their expected level in
writing.
● 30% of all students are achieving ‘well below’ or ‘below’ their expected
level in writing.
● In Term 2 we set a target of having 70% achieving ‘at’ or ‘above’ their
expected level - due to the impact of COVID-19. This target has been
met.
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Maths

Well Below

Below

At

Above

Total

All Students

8% (15)

26% (44)

51% (85)

15% (25)

169

Māori

4% (1)

34% (8)

47% (11)

13% (3)

23

Pasifika

0% (0)

0% (0)

0% (0)

100% (1)

1

Asian

0% (0)

15% (2)

61% (8)

23% (3)

13

Year 1

0% (0)

38% (8)

61% (13)

0% (0)

21

Year 2

9% (2)

22% (5)

59% (13)

9% (2)

22

Year 3

0% (0)

25% (7)

60% (17)

14% (4)

28

Year 4

6% (1)

13% (2)

53% (8)

26% (4)

15

Year 5

0% (0)

38% (7)

44% (8)

16% (3)

18

Year 6

11% (3)

25% (7)

51% (14)

11% (3)

27

Year 7

30% (6)

20% (4)

25% (5)

25% (5)

20

Year 8

16% (3)

22% (4)

38% (7)

22% (4)

18

2020 Analysis:
● 66% of all students are achieving ‘at’ or ‘above’ their expected level in
mathematics and statistics.
● 34% of all students are achieving ‘below’ or ‘well below’ their expected
level in mathematics and statistics.
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Competencies/Wellbeing Data to Inform Our Decision Making
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Tau Cards
Priority Group

5 Cards

10 Cards

15 Cards
“Bronze”

25 Cards
“Silver”

35 Cards
“Gold”

Total

All

100% (170)

91% (156)

61% (105)

15% (26)

1% (2)

170

Male

100% (92)

86% (80)

59% (55)

13% (12)

0% (0)

92

Female

100% (78)

91% (71)

65% (51)

16% (13)

1% (1)

78

Māori

100% (23)

95% (22)

56% (13)

4% (1)

4% (1)

23

Pasifika

100% (1)

100% (1)

100% (1)

100% (1)

0% (0)

1

Asian

92% (12)

84% (11)

53% (7)

7% (1)

0% (0)

13

Year Group

5 Cards

10 Cards

15 Cards
“Bronze”

25 Cards
“Silver”

35 Cards
“Gold”

Total

Year 1

100% (22)

68% (15)

40% (9)

4% (1)

0% (0)

22

Year 2

100% (22)

100% (22)

86% (19)

40% (9)

0% (0)

22

Year 3

100% (28)

96% (27)

71% (20)

21% (6)

0% (0)

28

Year 4

100% (15)

100% (15)

60% (9)

20% (3)

0% (0)

15

Year 5

100% (18)

94% (17)

83% (15)

0% (0)

0% (0)

18

Year 6

100% (27)

96% (26)

70% (19)

22% (6)

3% (1)

27

Year 7

100% (20)

90% (18)

55% (11)

5% (1)

5% (1)

20

Year 8

100% (18)

88% (16)

16% (3)

0% (0)

0% (0)

18
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Summary / Evaluative Comments:
● We have five levels to our Tau Card System. When students reach 5, 10, 15 (Bronze), 25 (Silver) and 35 (Gold) they get a small reward and
acknowledgement within the school.
● All students (100%) in the school achieved 5 Tau Cards for the year.
● 91% of the students reached ten Tau Cards for the year. This was because we had some new students to the school during the year and also taking into
account the new entrant students who start at different times during the year.
● 61% of the school reached their Bronze Certificate and completed 15 Tau Cards. This equated to 105 students out of the 170 within the school.
● 15% of the school reached their Silver Certificate and completed 25 Tau Cards. This equated to 26 students out of the 170 within the school.
● Only 1% of the school completed their Gold Certificate - 2 students.
● A higher percentage of female students completed their Bronze Certificate in comparison to make students. 65% of female compared with 59% of male.

Next Steps / Future Action
➔ Set specific school targets around where we want the majority of students to achieve (in terms of the 5, 10, 15, 25 and 35 cards). Track and monitor this
as the year goes on.
➔ Every five weeks look at the trends across the year groups. Have discussions around what the cards are given out for and look to see who the children
are that are being left out - going unnoticed by the classroom teacher.
➔ Report this every term to the board of trustees and how we are going in terms of achieving our targets.
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Break Time Wellbeing
Year Group Break Time
Summary/Evaluative Comments:
●
●
●

A dramatic reduction in the number of students in Year 2 recorded on the
wellbeing doc. Reduced from 7 times in Term 3 to 2 times in Term 4.
A dramatic reduction in the number of students in Year 6 recorded on the
wellbeing doc. Reduced from 10 times in Term 3 to 3 times in Term 4.
Year 4, Year 5 and Year 7 remained the same between Term 3 and Term 4 - all
were regarded as very low n umbers (3 or below times).

Next Steps / Future Action for Term 2021:
➔ Continue to closely monitor the year groups each week and month looking at
trends across the school.
➔ Continue to put plans in place for those students who are consistently on the
doc and track the progress and effectiveness of the intervention.

Ethnicity Break Time
Summary/Evaluative Comments:
● A dramatic reduction in the number of European children recorded on the
wellbeing doc. Reduced from 21 in Term 3 to 5 times in Term 4.
● A reduction in the number of Māori children recorded on the wellbeing doc.
Reduced from 8 in Term 3 to 3 in Term 4.
Next Steps / Future Action:
➔ Monitor the trends in ethnicities throughout the year. Monitor every five weeks
and look at specific trends.
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Minor Break Time
Summary/Evaluative Comments:
● A dramatic reduction in the number of ‘physical’ entries on the wellbeing doc.
Reduced from 14 in Term 3 to 1 time in Term 4.
● A slight reduction in the number of ‘defiance’ entries on the wellbeing doc.
Reduced from 6 in Term 3 to 2 times in Term 4.
● The number of ‘disrespect’, ‘property misuse’ and ‘other’ entries have
remained relatively constant between Term 3 and 4.
Next Steps / Future Action:
➔ Monitor the different category of minor entries every five weeks in 2021.

Major Break Time
Summary/Evaluative Comments:
● A slight reduction in the number of ‘fighting’ entries between Term 3 and
Term4. This reduced by one entry so a very minimal impact.
● Theft rose by 1 entry in Term 4. There had been no previous entries for theft
in 2020.
Next Steps / Future Action:
➔ Monitor the different category of major entries every five weeks in 2021.
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Location Break Time

Summary/Evaluative Comments:
● A significant reduction in the number of recorded entries in ‘Block A’. Reduced
from 9 entries in Term 3 to 1 entry in Term 4.
● A gradual reduction (over three terms) in the number of recorded ‘other’
entries. This reduced from 9 in Term 2 to 5 in Term 3 and down to 2 in Term
4.
● The other recorded entries were significantly low and had a minimal impact on
the wellbeing trends across the school.
Next Steps / Future Action:
➔ Monitor the different categories of where the incidents are occurring around
the school.

In-class Wellbeing
Year Group in-class
Summary/Evaluative Comments:
● A significant reduction in the number of students in Year 2 recorded on the
wellbeing doc. Reduced from 32 times in Term 1 to 0 times in Term 4. This
was due to the intervention that took place to support the wellbeing of two
students in a classroom. They had an individual plan developed for their
learning and wellbeing that was regularly reviewed and monitored.
● The Year 5 cohort of students have gradually decreased their frequency of
recorded incidents. Moving from 13 in Term 1, 9 in Term 2, 8 in Term 3 and 7
in Term 4.
Next Steps / Future Action:
➔ Continue to closely monitor the year groups each week and month looking at
trends across the school.
➔ Continue to target individual students (if they reach the Tier 2 criteria) and put
targeted and specific plans in place to support their wellbeing.
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ll
Ethnicity In-class
Summary/Evaluative Comments:
● NZ/European have been the major group appearing on the wellbeing doc most
often throughout 2020. The number of recorded incidents have gradually
decreased between Term 2 through to Term 4. Term 2 there were 37 recorded
minor behaviours, Term 2 there were 23 and in Term 4 there were 18.
Next Steps / Future Action:
➔ Monitor the trends in ethnicities throughout the year. Monitor every five weeks
and look for specific trends.
Minor In-class Behaviour
Summary/Evaluative Comments:
● A major reduction and shift has occurred in the ‘off task’ behaviour throughout
the school. This has reduced from 23 occurring in Term 1 and 1 recorded
incident of ‘off task’ behaviour in Term 4.
● Many of the other categories have had reductions but because the number
was too low there was very little effect.
Next Steps / Future Action:
➔ Monitor the different category of minor entries every five weeks.
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Major In-class
Summary/Evaluative Comments:
● A significant increase in Term 4 with the number of ‘Other’ incidents. This
wasa one-off incident and involved 5 students.
● There were a low number of recorded major incidents over the duration of the
year. This significantly came in under our target of only have 2 major incidents
per week in 2020.
Next Steps / Future Action:
➔ Monitor the different category of major entries every five weeks in 2021.

Longitudinal Tracking - IN-CLASS - MINOR
2018

2019 - Term 1 and 2

15

2019 - Term 3 and 4

2020 - Term 1 and 2

2020 - Term 3 and 4

16

Analysis / Evaluative Comments
● A significant reduction in the number of recorded minor behaviours has happened between Term 3, 2018 and Term 4 2020. The effort and emphasis the
school has put into teaching the Tau Competencies and support for wellbeing is showing a positive impact upon the school culture.
● Apart from a spike in minor behaviour in Term 4, Week 6 we have kept the number of minors not exceeding 6 for Term 3 and 4.

Next Steps / Future Action
➔ School will continue to embed the PB4L principles into the way we track, monitor and implement wellbeing strategies.
➔ Move into a Positive Education approach where wellbeing is explicitly taught as part of the curriculum (linking in the Health and Physical Education
curriculum documents).
➔ Continue to foster positive relationships with students - creating caring, inclusive and supportive learning environments.
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School Counsellor @ Otautau School
During Term 3 we investigated the idea of having a school counsellor working in our school. We secured funding from the ‘Otautau Medical Trust’ who agreed to
fund a counsellor for half a day a week for 10 weeks. We wanted to trial this service and see if students and whanau would use this within the school. Class
teachers referred students who they thought would benefit from this and seeked parental permission. Parents were also to refer their children too to be part of
this service. Below is a run down of the students identified to start this programme at the start of Term 4.
Sub groups won’t match the total of students as some students have been identified for more than one sub-group in their referral

Priority Groups

Total
(12)

Mental
Health

Parent
separation

Emotional
wellbeing

Self Harm

Friends /
Peer
relationshi
p

Family
violence

Bullying

Learning
Support

Grief and
Loss

Anger

Adjustment
Issues

Behaviour
concerns

Parent
concerns

Other

All Students

12

2

0

8

0

1

0

1

1

3

0

0

2

1

2

Male

6

0

0

3

0

1

0

0

1

2

0

0

1

0

1

Female

6

2

0

5

0

0

0

1

0

1

0

0

1

1

1

NZ/European

10

2

0

7

0

1

0

1

1

2

0

0

1

0

2

Māori

2

0

0

1

0

0

0

0

0

1

0

0

1

1

0

Asian

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

Pasifika

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

Other

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0
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Analysis / Evaluative Comments
● Over Term 4, we had 12 students work with our school counsellor over a range of wellbeing issues. We had an even spread of male and female students
enter the programme (50% male and 50% female).
● 83% of the students were NZ/European and 16% of the students identified as Māori.

Next Steps / Future Action
➔ The school has secured $8,000 through the UHF Fund to enable the current counselling service to run for the duration of 2021.
➔ The school counsellor will continue to come in to school once a fortnight for the duration of 2021 and work with students on an individual basis for around
30 minutes a session.
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Our 3 Year Strategic Development Plan
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1. LEARNING POWER
“To develop academically powerful children who have a love for learning and know how to learn.”
Goal
1.1. To increase the
number of students
working at or above their
expected level in reading.

2021
●
●
●

●

1.2 To increase the number
of students working at or
above their expected level
in writing.

●

●
●
●

1.3 To increase the number
of students working at or
above their expected level
in mathematics and
statistics.

●
●
●

2022

Evaluate the effectiveness of
reading recovery.
Quick60 program to support
students’ acceleration.
Yolanda Soryl phonics program
implemented throughout the
school.
Targeted teaching to support Tier
2 students.

●

Learning Support Delivery Model
used to identify any students with
a particular learning difference.
Literacy support teacher to work
with students through the school.
Targeted support approaches used
to support kids.
Yolanda Soryl phonics program
implemented throughout school.

●

Numicon used to support at risk
students.
Targeted approaches used to
support at risk students.
Ensure we are teaching across the
strands showing coverage.

●

●
●
●

●
●
●

●
●

2023

Literacy support teacher to
support targeted students.
Quick 60 program to support
students’ acceleration.
Review progress of Yolanda Soryl
phonics program after 1 year on.
Targeted teaching to support Tier
2 students.

●

Learning Support Delivery Model
used to identify any students with
a particular learning difference.
Literacy support teacher to work
with students through the school.
Targeted support approaches used
to support kids.
Yolanda Soryl phonics program
implemented throughout school.

●

Numicon used to support at risk
students.
Targeted approaches used to
support at risk students.
Ensure we are teaching across the
strands showing coverage.

●

●
●
●

●

●

●
●
●

21

Literacy support teacher to
support targeted students.
Quick 60 program to support
students’ acceleration.
Review progress of Yolanda Soryl
phonics program after 1 year on.
Targeted teaching to support Tier
2 students.

Learning Support Delivery Model
used to identify any students with
a particular learning difference.
Review effectiveness of literacy
support programme over the past
3 years.
Review how our targeted
approaches are making a
difference for our students.
Review maths progress across the
school over the past 3 years.
Numicon used to support at risk
students.
Targeted approaches used to
support at risk students.
Ensure we are teaching across the
strands showing coverage.

2. Competencies
“To develop a fantastic and caring culture within the school where students are given the opportunity to develop their
understanding and knowledge of our school competencies, values and inclusive culture.”
Goal

2021

2.1 Otautau School builds
inclusive practices based
around 4 key areas of
presence, participation,
learning and respecting
cultural identities.

●

2.2 Explicitly teach the Tau
Competencies of manager,
friendly, active and thinker
into classrooms.

●

●

●

●

●

2022

Create valued outcomes for
inclusive practices @ Otautau
School.
Teachers and school leaders work
together to build effective
classroom / school culture.

●

Classroom teachers teach the Tau
Competencies based on a
structured plan throughout the
school.
Use Tau to build on school values
and culture to reinforce prosocial
behaviours.
Teachers and school leaders build
positive relationships with
students.
Teachers and school leaders value
the achievements of all learners.

●

●

●

●

●

2023

Implement valued outcomes
model for inclusive practices @
Otautau School.
Teachers and school leaders work
together to build effective
classroom / school culture.

●

Classroom teachers teach the Tau
Competencies based on a
structured plan throughout the
school.
Use Tau to build on school values
and culture to reinforce prosocial
behaviours.
Teachers and school leaders build
positive relationships with
students (review).
Teachers and school leaders value
the achievements of all learners.

●

22

●

●

●

●

Review our implementation of
valued outcomes for Otautau
School.
Review our school culture student voice.

Review of teaching of the Tau
Competencies based around our
school plan.
Review our effectiveness of
building and reinforcing prosocial
behaviours within the school.
Teachers and school leaders build
positive relationships with
students (review).
Review how well we value the
achievements of all learners.

3. Hauora (wellbeing)
“To promote wellbeing practices that enable all students and staff to work as caring, inclusive and cohesive learning
communities.”

Goal
3.1 Create a safe and
inclusive culture where
diversity is valued and all
learners/ākonga feel like
they belong.

3.2 Staff will demonstrate
strong wellbeing practices
for their own personal
wellbeing as well as within
their classroom with their
learners/ākonga.

2021
●
●
●

●
●
●

●

2022

Range of strategies implemented
catering for learning differences.
Classroom environments inclusive
to all cultures.
Explicitly teach wellbeing
strategies around bullying
prevention.

●

Strengthen and support wellbeing
practices for all staff at school.
Confidently implement wellbeing
strategies in the classroom.
Develop a wellbeing program that
incorporates aspects of Health &
PE and Sexuality.
Use a school counsellor to work
one on one with students
supporting their individual pastoral
needs.

●

●
●

●
●

●

2023

Range of strategies implemented
catering for learning differences.
Classroom environments inclusive
to all cultures.
Explicitly teach wellbeing
strategies around bullying
prevention.

●

Strengthen and support wellbeing
practices for all staff at school.
Confidently implement wellbeing
strategies in the classroom.
Develop a wellbeing program that
incorporates aspects of Health &
PE and Sexuality.
Use a school counsellor to work
one on one with students
supporting their individual pastoral
needs.

●
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●
●

●
●

●

Review strategies that have been
implemented catering for learning
differences.
Review how inclusive our
classroom environments are.
Explicitly teach wellbeing
strategies around bullying
prevention (review).
Strengthen and support wellbeing
practices for all staff at school.
Confidently implement wellbeing
strategies in the classroom.
Develop a wellbeing program that
incorporates aspects of Health &
PE and Sexuality.
Use a school counsellor to work
one on one with students
supporting their individual pastoral
needs.

4. EFFECTIVE GOVERNANCE
“To promote effective school governance which enables every student to be able to attain their highest possible standard in
educational achievement and ensures the school is a physically and emotionally safe place for students and staff.”

Goal

2021

4.1 Every student at
Otautau School is able to
attain their highest
possible standard.

●

4.2 Give effect to Te Tiriti o
Waitangi.

●

●

●

●
4.3 Engage in deliberate
and meaningful ways with
our community to benefit
student outcomes.

●

●

2022

Provide a safe physical and
emotional environment for all
students and staff.
Monitor and evaluate progress
across the 7 essential learning
areas in relation to our valued
outcomes.

●

Work to ensure it’s plans, policies
and localised curriculum reflect
local tikanga Māori and te reo
Māori.
Take all reasonable steps to make
instruction available in tikanga
Māori and te reo Māori.
Ensure the school is achieving
equitable outcomes for Māori.

●

Work alongside community when
developing our wellbeing
curriculum.
Gather community input around
the design of our localised
curriculum.

●

●

●

●

●

2023

Provide a safe physical and
emotional environment for all
students and staff.
Monitor and evaluate progress
across the 7 essential learning
areas in relation to our valued
outcomes.

●

Work to ensure it’s plans, policies
and localised curriculum reflect
local tikanga Māori and te reo
Māori.
Take all reasonable steps to make
instruction available in tikanga
Māori and te reo Māori.
Ensure the school is achieving
equitable outcomes for Māori.

●

Work alongside community when
developing our wellbeing
curriculum.
Gather community input around
the design of our localised
curriculum.

●
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●

●

●

●

Provide a safe physical and
emotional environment for all
students and staff.
Monitor and evaluate progress
across the 7 essential learning
areas in relation to our valued
outcomes.
Work to ensure it’s plans, policies
and localised curriculum reflect
local tikanga Māori and te reo
Māori.
Take all reasonable steps to make
instruction available in tikanga
Māori and te reo Māori.
Ensure the school is achieving
equitable outcomes for Māori.
Work alongside community when
developing our wellbeing
curriculum.
Gather community input around
the design of our localised
curriculum.

Our Strategic Improvement Plan
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1. LEARNING POWER
“To develop academically powerful children who have a love for learning and know how to learn.”
Goal
1.1. To increase the number of students
working at or above their expected level
in reading.

Objectives (what)

Strategies (How)

a. To accelerate the reading of
targeted children (6 year olds)
using the reading recovery
approach.

b. Literacy Support Teacher will use
the Quick60 program to support
targeted Tier 2 students.

c. Targeted teaching support within
the classroom by the class
teacher.

26

●

Reading recovery teacher work one on one with a student
for 30 minutes a day.

●

Reading recovery teacher work with a group of students for
30 minutes a day.

●

Report to management about how the programme is
progressing and evaluate its effectiveness (each term).

●

Use specialist teacher time to help implement the program.

●

Track how the intervention is progressing and report back to
management/staff about the effectiveness of the program.

●

Work with groups of children for 30 minutes a day / 4 days
a week.

●

Class teachers liaise with Learning Support Coordinator
around what support they may be able to offer for students
who are Tier 2.

●

Close monitoring (every five weeks) around our identified
Tier 2 students and track goals on Learning Pathway sheet.

●

Teachers evaluate the effectiveness of their programme and
the progress students are making.

Goal
1.2 To increase the number of students
working at or above their expected level
in writing.

Objectives (what)

Strategies (How)

a. Literacy support teacher/teacher
run targeted writing programs in
their classrooms for Tier 2 students.

●

Targeted support for Tier 2 - Year 2 boys.

●

Targeted support for Tier 2 - Year 6 boys.

●

Targeted support for Tier 2 - Year 7 boys.

●

Targeted support for Tier 2 - Year 3 girls.

b. Learning assistants support
targeted interventions guided by
the class teacher and/or literacy
support teacher.

●

Targeted support provided learning assistants.

●

Learning assistants to provide targeted phonics assistants to
groups of children.

c. School wide development in
phonics to strengthen writing
practices.

●

Attend Yolanda Soryl professional learning around her
phonics programme.

●

Initial school-wide assessment (baseline information)
relating to phonological knowledge.

●

Implement school-wide phonics programme and track
students.
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Goal
1.3 To increase the number of students
working at or above their expected level
in mathematics and statistics.

Objectives (what)

Strategies (How)

a. Develop targeted teaching
approaches to those students
‘below’ and not achieving in
mathematics.

b. Run professional learning
sessions around what are
effective mathematics
programmes.
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●

Look at and discuss the resource - ‘Raising Student
Achievement through targeted actions’.

●

Target Year 3 cohort through ‘targeted actions’.

●

Target Year 4 cohort through ‘targeted actions’.

●

Target Year 6 cohort through ‘targeted actions’.

●

Target Year 7 cohort through ‘targeted actions’.

●

Professional reading around effective practice in
mathematics.

●

Tracking cohort data looking for improvements.

●

Staff reflecting on their practice around the quality of
teaching in mathematics.

2. Competencies
“To develop a fantastic and caring culture within the school where students are given the opportunity to develop their
understanding and knowledge of our school competencies, values and inclusive culture.”
Goal
2.1 Otautau School builds inclusive
practices based around the 4 key areas
of presence, participation, learning and
respecting cultural identities.

Objectives (what)

Strategies (How)

a. Teachers and school leaders
work together to include all
learners at Otautau School.

b. Teachers and school leaders
work together to build an
effective classroom / school
culture.
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●

Teachers evaluate the effectiveness of the programmes and
the quality of teaching.

●

Staff and school leaders make students, parents and
whanau feel welcomed.

●

Staff adapt their teaching to cater for students’ learning
needs.

●

Staff and school leaders make sure all students feel Otautau
School is a place where they belong.

●

Teachers and school staff follow the Otautau School
Learning Support Delivery Model.

●

Teachers place a high priority on establishing a caring,
supportive and respectful classroom culture.

●

Teachers and leaders make sure students feel a sense of
belonging in their classroom.

●

Teachers design learning activities that encourage all
students to participate.

c. Teachers and school leaders work
on building effective and
successful social relationships for
all students.

d. Teachers and school leaders at
Otautau School value the
achievements of all learners.
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●

All staff model behaviours such as tolerance and respect
towards all students.

●

Staff work with students to develop strategies to manage
relationships and resolve conflicts.

●

Staff work with and support students who are having
difficulty forming or maintaining effective relationships.

●

Staff get student feedback on how we can improve the
social environment at school.

●

Staff have realistic expectations for all students.

●

Staff give students opportunities to experience success in all
aspects of school life (academic, sporting, cultural and
leadership).

●

Staff view meeting the social and learning needs of each
student as a collective responsibility.

●

When discussing student learning, staff focus on the
students learning goals, successes, progress and next steps.

Goal
2.2 Explicitly teach the Tau
Competencies of manager, friendly,
active and thinker into our classrooms.

Objectives (what)

Strategies (How)

a. Classroom teachers teach the
Tau Competencies based on a
structured plan throughout the
school.

b. Use Tau to build on school
values and culture to reinforce
prosocial behaviours.
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●

PB4L team sets the PB4L plan each term based on teaching
specific competencies and values.

●

Teachers adapt the plan to suit the individual and group
needs of the learners in their class.

●

Classroom teachers track their students when they have
completed their individual Tau Cards.

●

Assess/evaluate the effectiveness of teaching the
competencies and values against our SOLO based Tau
Rubrics.

●

Monitor the Tau Card System regularly to make sure all
students are being noticed and rewarded.

●

Set school-wide targets around where we want students to
be reaching each term in terms of the 5, 10, 15 (Bronze),
25 (Silver) and 35 (Gold) tiered system.

●

Develop and build effective pro-social behaviours in our
students across the school.

●

Explicitly teach what pro-social behaviours are within the
classroom setting.

●

Collect data relating to pro-social behaviours.

3. Hauora (wellbeing)
“To promote wellbeing practices that enable all students and staff to work as caring, inclusive and cohesive learning
communities.”
Goal
3.1 Create a safe and inclusive culture
where diversity is valued and all
learners/ākonga feel like they belong.

Objectives (what)

Strategies (How)

a. Teachers implement a range of
strategies catering for learning
differences (including disabled,
students with learning support
needs and neurodiverse
students).

●

Evaluate the effectiveness of programmes.

●

Effectively support students through the Otautau School
Learning Support Delivery Model.

●

Make positive home partnerships with whānau around how
we can support students at home and school.

●
b. Classroom environment is
inclusive to all cultures.

●

Staff use the Hikairo Schema to build on our culturally
responsive practices.

●

c. Explicitly teach wellbeing
strategies around bullying
prevention within a community.
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●

Structured lessons in classrooms around the types of
bullying and strategies to prevent bullying.

●

Visuals around the school.

●

Student voice around perceptions of bullying at school.

●

Parent friendly booklet going out to the community.

Goal
3.2 Staff will demonstrate strong
wellbeing practices for their own personal
wellbeing as well as within their
classroom with their learners/ākonga.

Objectives (what)

Strategies (How)

a. Strengthen and support wellbeing
practices for all staff at school.

●

Regular wellbeing check-ins with the principal.

●

Staff develop together a wellbeing model for the school.

●

Continue to develop positive relationships amongst staff and
learners/ākonga.

●

Staff complete NZIWR benchmark survey and use the
results to build actions and next steps for the future.

●

Explicitly teach wellbeing within the classroom.

●

Gather students' voices around how effective classroom
wellbeing practices are going.

c. Teach across the school a
wellbeing programme that
incorporates aspects of the
Sexuality, Health and Physical
Education Curriculum.

●

Follow a school-wide plan that covers a wide range of
dimensions to promote positive student wellbeing.

●

Explicitly teach specific wellbeing topics appropriate to the
year levels.

d. Use a school counsellor to work
one on one with students
supporting their individual
pastoral needs.

●

Class teachers (and parents) complete the school counsellor
request form to access this service.

●

Report and evaluate the effectiveness of the program once
a term.

b. Confidently implement wellbeing
strategies in the classroom.
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4. EFFECTIVE GOVERNANCE
“To promote effective school governance which enables every student to be able to attain their highest possible standard in
educational achievement and ensures the school is a physically and emotionally safe place for students and staff.”
Goal
4.1 Every student at Otautau School is
able to attain their highest possible
standard.

Objectives (what)

Strategies (How)

a. Provides a safe physical and
emotional environment for all
students and staff.

b. Monitor and evaluate student
progress across the 7 essential
learning areas in relation to the
school’s valued outcomes.
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●

Track student wellbeing data and trends by receiving termly
evaluative reports on how well our PB4L system is working.

●

Undergo an annual student wellbeing review looking at
student voice, safe and unsafe places around school and a
wellbeing @ school survey.

●

Review current policies and procedures around student
wellbeing and make sure they align with best practice.

●

Takes all reasonable steps to eliminate racism, bullying and
any other forms of discrimination within our school.

●

Ensure Health and Safety policies and procedures are
followed and up-to-date supporting best practice.

●

Evaluate how effective our programmes are in reading,
writing and maths for our Tier 2 students (those needing
targeted support to access the curriculum).

●

Evaluate how effectively our localised inquiry curriculum
meets the needs of its learners and the community
aspirations.

●

Effectively resource the school’s localised curriculum
aspirations.

c. Ensure the school is providing
and promoting effective inclusive
leadership.
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●

School leaders will promote the school as an inclusive
community which values all learners.

●

School leaders are culturally aware and are able to engage
with all staff, students, parents and whanau.

●

School leaders regularly conduct self review to explore new
ways of removing barriers to learning experienced by
different groups of students.

●

The board of trustees (along with senior leaders) are
committed to removing barriers to learning experienced by
different groups of students.

Goal
4.2 Give effect to the Te Tiriti o Waitangi.

Objectives (what)

Strategies (How)

a. Work to ensure it’s plans, policies
and localised curriculum reflect
local tikanga Māori and te ao
Māori.

●

b. Take all reasonable steps to make
instruction available in tikanga
Māori and te reo Māori.

●

Offer te reo Maori for those who wish to receive instruction.

c. Ensure the school is achieving
equitable outcomes for its Māaori
learners.

●

Ensure achievement plans are outlined for Maori learners at
the beginning of the year.

●

Achievement is tracked and reported to the board of
trustees twice yearly.
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Localised curriculum reflect the bicultural nature of Aotearoa
New Zealand.

●

Goal
4.3 Engage in deliberate and meaningful
ways with our community to benefit
student outcomes.

Objectives (what)

Strategies (How)

a. Work alongside our community
when developing our wellbeing
curriculum.

b. Gather community input around
the design of our localised
curriculum.
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●

Hold parent working groups around the development of our
wellbeing model for Otautau School.

●

Get parent feedback around what we currently cover in our
wellbeing curriculum.

●

Survey whanau around what they wish to see in a localised
curriculum.

●

Get feedback from whanau around what we currently cover
in our localised curriculum topics.

